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This document is the result of the work done by project partners 

concerning the production of a dedicated training programme 

for teachers, trainers, educators and all persons dealing with 

people with communication difficulties or impairments. 

Several training models for AAC implementation in schools have 

been presented in the literature but there is not such a thing 

that could provide an updated insight on the topic, including ICT 

applications, with a genuine pan European approach. The 

partners have not created anyway the training module from the 

scratch but based their work on the existing resources both 

available internally but also looking at useful material produced 

by external actors, collected in Output 1 – the research edited by 

the partner University of Basque County in Spain. 

The aim is to maximise the knowledge already available. Hence 

the partners designed, tested and validated the training module 

throughout the second step of project activities.  

Instructional goals include creating awareness, imparting 

knowledge, and assisting teachers to develop and use AAC 

methodology within their classrooms accordingly to different age 

ranges and targeting disabled with communicational difficulties 

and refugees and migrants. 

 

 

 
AAC@SCHOOL FOR SOCIAL 
INCLUSION  
BRIEF PRESENTATION 
 
The project will focus on supporting 
the inclusion of disadvantaged learners 
in school educational paths through a 
specific methodology that 
unfortunately is not yet well spread in 
the European and national school 
contexts, Augmentative and 
Alternative Communication (AAC). 
 
The goal of AAC@ school for social 
inclusion project consists on 
strengthening the profile of teaching 
profession, especially for those 
working closely with individuals with 
communication difficulties, i.e. 
classroom assistants, teachers, 
therapists. Although the use of AAC is 
quite vast and constantly developing 
across Europe and worldwide, this 
does not mean that AAC is applied 
widely, especially in school contexts 
and in particular has not been tested 
with children, not necessarily disabled, 
as in this project will be done with 
refugees and migrants.  
In fact, the most innovative character 
of this project is the will to apply AAC 
methodologies addressing the 
communication and educational needs 
of children and young students with 
difficulties because of their different 
cultural and language backgrounds. 
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This work has as main reference the “Communication Bill of Rights” of 1992, edited by the National Committee for 

the Communication Needs of Persons with Severe Disabilities, that can be easily adapted to all persons and not just 

to persons with disabilities, but also to migrants/refugees and everyone with a communication impairment or 

temporary difficulty. 

 

To participate fully in communication 

interactions, each person has these 

fundamental communication rights: 

1. The right to interact socially, maintain 

social closeness, and build relationships 

2. The right to request desired objects, 

actions, events, and people 

3. The right to refuse or reject undesired 

objects, actions, events, or choices 

4. The right to express personal preferences 

and feelings 

5. The right to make choices from meaningful 

alternatives 

6. The right to make comments and share 

opinions 

7. The right to ask for and give information, 

including information about changes in 

routine and environment 

8. The right to be informed about people and 

events in one’s life 

9. The right to access interventions and 

supports that improve communication 

10. The right to have communication acts 

acknowledged and responded to even 

when the desired outcome cannot be 

realized 

11. The right to have access to functioning AAC 

(augmentative and alternative 

communication) and other AT (assistive 

technology) services and devices at all 

times 

12. The right to access environmental contexts, 

interactions, and opportunities that 

promote participation as full 

communication partners with other people, 

including peers 

13. The right to be treated with dignity and 

addressed with respect and courtesy 

14. The right to be addressed directly and not 

be spoken for or talked about in the third 

person while present 

15. The right to have clear, meaningful, and 

culturally and linguistically appropriate 

communications 

“Communication Bill of Rights” National Joint 

Committee for the Communication Needs of Persons 

with Severe Disabilities (NJC) _ 1992 
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Augmentative and Alternative Communication (AAC) is that area of clinical practice that seeks to compensate for a 

temporary or permanent disability or to increase the language of individuals with complex communication needs. 

The adjective Augmentative indicates that this type of language is not intended to replace but to increase a 

communication already present in the child, using as support all the skills that the child has (Constantine, 2011). 

AAC therefore includes everything that can help to support and increase verbal language (such as vocalizations, 

gestures, mimicry, writing, signs). 

The term Alternative, on the other hand, indicates the use of alternative methods to traditional communication. 

This term is used less and less as this use of AAC has almost completely disappeared because currently AAC 

interventions are considered supports to the child's relationship, communication and thinking skills and not 

substitutes for these skills. 

AAC is a modality of intervention, it is not a technique but a set of multiple methods; it is aimed at the beneficiary 

and the people who share the communication problem with him/her and is applicable both in the clinical-

rehabilitative field and in the family and educational-school context. 

AAC intervention stems from the need to give voice to those people who live in a forced silence and who make a 

considerable effort in trying to be understood, to draw attention to themselves or even simply to be recognized in 

their difficulty to communicate, with consequences on the relational, cognitive, linguistic and social level (Rivarola, 

2009). 

An AAC intervention therefore also has the objective of preventing further communicative impoverishment and the 

appearance of possible behavioural disturbances related to the inability to express ones needs in another way. The 

AAC intervention is based on the "full participation" model: the removal of barriers to communication opportunities 

increases the participation and independence of a person. 

There are no physical, mental or health prerequisites to access an AAC intervention. 

The basic prerequisite for an AAC intervention is a common, synchronous and convergent intervention by parents, 

teachers, educators and AAC professionals in all contexts of life of the person/child. 

AAC is also particularly relevant for migrants, who are often, suddenly, in new host countries of which they do not 

know the language with all the obvious consequences linked to the need to verify, often under urgent conditions, 

essential data concerning the conditions of current and past health, complex personal and family histories, 

provenance and to make them understand the first operational indications. Symbols can provide a "visual support" 

to speech, facilitating the above described situations, especially when a cultural mediator is not available. 

The use of AAC can also be a useful tool in the schooling of migrant children especially in the initial stages of school 

integration in order to facilitate the acquisition of language of the host country and of the read-writing. 

Concerning the methodology to be adopted for the elaboration of this training programme, the consortium started 

with mapping and selecting best practices at local level, in order to assess if there where cases of use of AAC 

methodology in education or other contexts (public services, therapists, etc.). 
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This search created the basis for the work done by the University of Basque County, research partner of 

AAC@school project, that analysed the practices and searched for international evidences on the use of this 

methodology in different contexts and with different targets. 

In the meanwhile, in March 2018 in Velenje (Slovenia) partners had organised the first Learning Teaching Training 

Activity (LTTA – C1) foreseen by the project, in order to train professionals working with people with 

communication difficulties on the methodology.  

The training programme presented has been elaborated on the basis of internal competences brought by partners, 

especially Il Cerchio and its experts and structured in a 5 days training activity that included theory, practical lab 

and a lot of interaction among partners in order to allow the acquisition of competences, but also allowing them to 

exchange local practices and specificities, related to the context of each country, potential targets and constraints 

to be taken into consideration for AAC methodology to be applied and effective. 

Later on, on January 2019 took place the 2nd Learning Training Teaching Activity (LTTA – C2) organised by the Greek 

partner in Athens, that was the continuation of the work started in the first training activity. This training session 

was organised in a 3 days course, conducted by experts of Il Cerchio, and had as main objectives to: make 

participants understand which available materials and software are to create AAC tools; give indications on how to 

build personalised tools for specific targets; acquire practical competences to be prepared to deliver local training 

in participants own countries. This second activity has been a sort of cut off moment that contributed to shape the 

contents of this general training programme, but also put the basis to start the work of Intellectual Output 3 – 

AAC@school Toolkit. 

All the information collected during the training sessions hosted by the partners School Center Velenje (SCF) and 

Active Citizens Partnership (ACP) have been elaborated to become part of this “AAC@school Training Programme”, 

together with the O1 inputs, by Förderinstitut VINCO (partner from Austria) and Il Cerchio soc.coop. (project 

coordinator). 

This training programme has been also revised after first experimentations at local level (held in all partners 

countries), in order to be more thorough and have a specific attention to focuses foreseen by the project 

(Disability, Immigrants, ICT, Disadvantaged people). 
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3. GENERAL INFORMATION 
ABOUT TRAINING 
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Title:  

AAC@School Training Programme 

 

Objectives:  

The objectives of this training activity are related mainly to the knowledge of this methodology, Augmentative and 

Alternative Communication, and the possible use of it inside and outside school contexts. 

 

First objective is awareness raising on the theme, so bringing knowledge to teachers, therapists, educators and 

school staff about this methodology and the effectiveness of it with people with communication needs, as for 

example SEN students, migrants and refugees and people functionally illiterate.  

 

Another objective is related to teachers and school staff dealing with children with communication difficulties, that 

is training them to favour acquisition of competences and capacities to use AAC methodology and to develop AAC 

tools to respond to the needs of their students, both in terms of ease communication inside classrooms and 

schools, but also to favour acquisition of competences of the different learning subjects. 

 

This objective is strictly connected to the last one, namely the project aims at developing a new methodology to be 

used inside and outside classrooms to foster inclusion of those persons that have communication needs, so to bring 

together teachers, school mates, school heads, support teachers, therapists, parents and all people dealing with 

persons with communication difficulties and give them the tools to communicate in an effective way and to help 

them become an inclusive educating community. 

 

The concept of educating community takes its roots from the ancient African proverb that says, “It takes a village to 

raise a child” and certainly it takes a village to educate a child, starting first of all from the school.  

Educating community can be defined as a community that takes charge, through the integrated action of all those 

who work in various ways in the educational field, of the harmonious and integral development of all its citizens, 

with particular attention to the younger ones, to whom it intends to offer tools for living an active citizenship, 

which draws on culture, knowledge, ethics and experience. 
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AAC@school TRAINING MODULES – STANDARD VERSION 

 
 

•Definition of 
Augmentative and 
Alternative 
Communication;

•Glossary of terms
and approach;

• Basis of the
methodology

AAC methodology 
introduction

•How to plan an AAC 
intervention: 
evaluation and 
intervention;

•Facilitating 
environment and 
Communication 
Partner as key for 
effectiveness;

•Behaviours of target 
and communication 
partners: what to do 
and what to avoid.

Steps of early 
intervention

•Target and use of:

- Grammatical 
communicators

- Hierarchical 
communicators

- Tables

- Software

AAC Tools to 
communicate

•Target and use of:

- Visual agendas

- Planning

- Social stories

- Conceptual maps

- Labelling

- Task analysis

AAC Tools to 
comprehend and 

plan

•Use of software to 
create Symbols;

•Define the right 
communication tool 
depending on the 
target and objectives 
of interaction;

•Create the tool.

Workshop: Creating 
and using AAC Tools
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AAC methodology: introduction

1,5 hours

Steps of Early Intervention

2 hours

AAC Tools to 
communicate

3 hours

AAC Tools to comprehend 
and plan

3 hours

Workshop: Creating and 
using AAC tools 

6 hours

AAC@School 
Training Programme

TIME DISTRIBUTION PER 

MODULES 

The distribution of the training hours is 
illustrated in the image aside and 
relates to the key modules of the 
standard training proposal of the 
project, the planned timing was 
structured to allow participants to 
acquire the basic knowledge and skills 
necessary to use autonomously the 
methodology and related tools. 
 
This "core" proposal is complemented 
by two modules, one dedicated to 
project work - to allow participants to 
work on a specific project for the 
construction of AAC tools -, the other 
dedicated to the follow up of the 
course. This final module allows 
participants to present their specific 
experience in applying the 
methodology to their educational 
context and then evaluate together 
with the other students what were the 
difficulties and opportunities 
generated by the concrete use of the 
methodology. 
 
Total training hours: 24 hours (of which 
15,5 hours dedicated to the core 
modules). 

Project work: elaboration of 
AAC tools 

5 hours 

Training Follow-up:  
discussion on practical 

applications 

3,5 hours 
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4. TRAINING ARCHITECTURE 
“STANDARD VERSION” 
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Why a standard version?  

 

The proposed path has been shaped starting from the experience of the different project partners and from the 

analysis carried out on existing good practices at European and international level (Intellectual Output1). 

Therefore, the consortium has defined which are the basic competences to be able to start a path of use of the 

AAC methodology within school contexts - but not only - thus defining what are the knowledge and skills that a 

teacher, educator and personnel involved in educational processes must possess in order to better promote the 

inclusion of the child / young person in the educational and everyday life contexts through this methodology that 

increases the communication skills of the individual and allows them to relate to the surrounding context in a clear 

and enabling manner. 

The standard version can be easily replicated and so spread in other national and European regions, because it is 

meant to raise awareness on the methodology and deliver teachers and professionals, working with people with 

communication difficulties, competences and tools to activate a communication process that can favour their 

inclusion in school, at home and within their community. 

 

 

Adaptation to local contexts – additional/optional modules  

 

During local training experimentations what came into light is that different countries have specific needs 

concerning the arguments and themes touched by the standard training proposal and so the consortium decided 

to add to this AAC@school training programme some additional/optional modules, which can be integrated into 

the basic version of the training program.  

These additional/optional modules have been designed starting from the requests and issues of AAC@school 

partners, but mostly of trainees that expressed their opinion on the training course and on which are the main 

difficulties/opportunities for applying AAC methodology to their everyday work in school with young students with 

communication difficulties. 

For these reasons, the consortium has designed 4 additional/optional modules, described in chapter 5, to be 

included in AAC@school Training Programme. 
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STANDARD VERSION 

AAC@school training programme 

 

MODULE 1 – AAC Methodology introduction 

Objective: Acquire competence on how to start an AAC intervention, collecting all necessary elements and activating 
available resources (human and environmental) for an effective intervention. 

Time schedule of the module: 1,5 hours total. 1 sessions of 40 minutes and 1 session of 50 minutes. 

Session 1 – Presentation of AAC@school for social inclusion project and AAC methodology definition 

Welcome and presentation of AAC@school project – 15 minutes 

Definition of AAC and related methodology – 25 minutes 

→ Objective: clarify the meaning of Augmentative and Alternative Communication and of the methodology 

participants are going to be trained on. 

Session 2 – Basis of the methodology 

Key elements driving the methodology. First of all, glossary of terms and approach – 35 minutes 

Q&A about session 3 – 15 minutes 

→ Objective: train on the key elements that guide the use of this methodology, these factors are fundamental for 

the acquisition of competences/capacities during the realisation of the training course. 

Training methodology: 

All the session will be conducted through classroom-taught modality, because of the theoretical contents of the 3 

sessions. Time will have to be given for Q&A to allow participants clarify their doubts or ask for details. 

Training materials: 

PPT presentations; 

Glossary of AAC terms (ISAAC International – Australia chapter); 

List of useful links for in-depth analysis. 
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MODULE 2 – Steps of early intervention 

Objective: Acquire competences to decode the specific context in which the AAC intervention has to take place, 
identifying constraints and resources to be activated to start interaction. 

Time schedule of the module: 2 hours total. 2 sessions of 30 minutes and 1 session of 1 hour. 

Session 1 – How to plan an AAC intervention: evaluation and intervention 

Identify the target of your intervention and start from existing abilities – 20 minutes 

Case study presentation – 10 minutes 

→ Objective: Give instruments to identify the different kind of target groups to which the AAC intervention is 

dedicated and start planning the personalised intervention. 

Session 2 – Facilitating environment and Communication Partner as key for effectiveness 

Who is the communication partner, which are his/her characteristics – 15 minutes 

Methodologies to build a facilitating environment – 30 minutes 

Q&A about session 1 and 2 – 15 minutes 

→ Objective: Give essential elements to start the interaction with the person, target of AAC intervention, 

especially focusing on developing abilities to be an effective communication partner. 

Session 3 – Behaviours of target and communication partners: what to do and what to avoid 

Suggestions on how to detect positive and negative behaviours during interaction from both sides – 20 minutes 

Q&A about session 3 – 10 minutes 

→ Objective: train on possible negative behaviours that can affect interaction and suggestions on how to favour 

motivation in interacting. It is important that participants understand the sense of their own motivation in doing 

an AAC intervention. 

Training methodology: 

All the session will be conducted through classroom-taught modality, because of the theoretical contents of the 3 

sessions. Some case studies/examples will be presented to facilitate the comprehension of specific concepts. 

Room will have to be given for Q&A to allow participants clarify their doubts or ask for details. 

Training materials: 

PPT presentations; 

List of useful links for in-depth analysis. 
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MODULE 3 – AAC Tools to communicate 

Objective: Acquire competences related to the use of tools to communicate, defining which is the more appropriate 
and understanding the potentiality of each tool presented in order to build an effective personalised intervention for 
the person with communication difficulties. 

Time schedule of the module: 3 hours total. 2 sessions of 45 minutes, 1 session of 30 minutes and 1 session of 1 
hour 

Session 1 – Tables 

Tables as fundamental tools to communicate, customisation and adaptation to each person. A different table for a 

different use – 45 minutes 

→ Objective: Present specific tool “Table”, its key elements and the different type of tables. Favour the acquisition 

of competences on how to structure a table adapted to different users. 

Session 2 – Grammatical communicators 

What is a grammatical communicator, how is it created and adapted – 20 minutes 

Case study presentation /tutorial – 10 minutes 

→ Objective: Present specific tool “Grammatical communicator”, its key elements and the different uses. Favour 

the acquisition of competences on how to structure a grammatical communicator adapted to different users. 

Session 3 – Hierarchical communicators 

What is a hierarchical communicator, how is it created and adapted – 20 minutes 

Case study presentation /tutorial – 10 minutes 

Q&A about session 1,2 and 3 – 15 minutes 

→ Objective: Present specific tool “Hierarchical communicator”, its key elements and the different uses. Favour 

the acquisition of competences on how to structure a hierarchical communicator adapted to different users. 

Session 4 – ICT focus: Software 

Potentiality of software for the creation of AAC tools and as tools itself (software to create vs software for direct 

communication) – 15 minutes 

Commercial software and Opensource software, an overview of existing supports – 15 minutes 

How to create symbols for personalised AAC tools – 30 minutes 

→ Objective: Present existing software useful to support participants in the creation of their AAC tools to be used 

with students and persons with communication difficulties.  

Training methodology: 

All the session will be conducted through a dynamic methodology, so including classroom sessions, case 
studies/examples and tutorials, but also small practical workshop to facilitate the comprehension of specific 
concepts/tools. Room will have to be given for Q&A to allow participants clarify their doubts or ask for details. 

Training materials: 

PPT presentations; 
List of useful links for in-depth analysis. 
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MODULE 4 – AAC Tools to comprehend and plan 

Objective: Acquire competences related to the use of tools to comprehend and plan, defining which is the more 
appropriate and understanding the potentiality of each tool presented in order to build an effective personalised 
intervention for the person with communication difficulties. 

Time schedule of the module: 3 hours total. 3 session of 1 hour each. 

Session 1 – Tools to comprehend 

Focus on tools to comprehend. An extended explanation of tools to favour comprehension of the communication 

partner through labelling, task analysis, active strips, token, social stories and video modelling – 1 hour. 

→ Objective: Present specific tools dedicated to comprehension, key elements and the different uses of these 

tools depending on situation/user/effectiveness. Favour the acquisition of competences on how to structure a set 

of tools for comprehension to be adapted to different users. 

Session 2 – Tools to plan 

This section will focus on tools to plan. In particular, the session will present: agendas & planning, rule charts and 

games rules – 45 minutes. 

Q&A about session 1 and 2 – 15 minutes 

 → Objective: Present specific tools for planning, key elements and the different uses. Favour the acquisition of 

competences on how to structure a set of tools to plan adapted to different users. 

Session 3 – Start labelling 

Quick workshop on “Labelling” – how to approach AAC in the school – 1 hour. 

→ Objective: Make participant acquire practical competences on how to create labels to be used in their 

classrooms/schools, favouring the acquisition of theoretical contents presented in the previous sessions. 

Training methodology: 

All the session will be conducted through a dynamic methodology, so including classroom sessions, case 

studies/examples and tutorials. 

A specific session will be dedicated to practical workshop to facilitate the comprehension of the specific tool 

“Labelling”. 

Room will have to be given for Q&A to allow participants clarify their doubts or ask for details. 

Training materials: 

PPT presentations; 

List of useful links for in-depth analysis. 
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MODULE 5 – Workshop: Creating and using AAC Tools 

Objective: Acquire practical competences related to the use of AAC tools, defining which is the more appropriate and 
understanding the potentiality of each tool presented. Participants will have to build their own tools to deliver an 
effective personalised intervention for the person with communication difficulties. 

Time schedule of the module: 6 hours total. 2 sessions of 45 minutes and 1 session of 4 hours and 30 minutes 

Session 1 – Introduction to the workshop 

Presentation of the workshop agenda, which are the objectives. Each participant will have to define which are 

his/her goals for the workshop 45 minutes 

→ Objective: Present the module and start activities by collecting expectations from participants. 

Session 2 – Creating and using AAC Tools 

Starting from the competences acquired in the previous modules, participants are asked to create tools, with the 

support of trainers, in accordance with specific situations in their classrooms/schools - 4 hours and 30 minutes 

→ Objective: Create a set of AAC tools to be immediately used inside classrooms and schools. Make participants 

acquire theoretical contents/competences through practical activities and let them acquire confidence in the use 

of AAC methodology and tools. 

Session 3 – Exchanging views and potentialities 

Exchange among participants on the tools produced, mutual evaluation on effectiveness and peer-to-peer 

confrontation – 45 minutes 

Q&A about previous session and training activity. 

→ Objective: Give a space for confrontation and evaluation among peers in order to establish positive exchange 

and a mutual support in the creation and use of AAC tools inside school context and beyond. 

Training methodology: 

Laboratory teaching is based on the intersubjective exchange between trainees and trainers/teachers in an equal 

working and cooperative manner, combining the skills of trainers/teachers with those in training of trainees. And 

the research conducted with this method is an educational path, which not only conveys knowledge, but very 

often opens new tracks of knowledge and produces new documentary sources. 

The workshop must be organised in a classroom equipped with PC and Internet connection (alternative to that, 

each participant has to bring their laptop) and space for small group working. 

Room will have to be given for Q&A to allow participants clarify their doubts or ask for details. 

Training materials: 

PPT presentations; 

AAC tools models; 

Stationery/writing materials. 
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5. LOCAL EXPERIENCES: 
 POSSIBLE ADAPTATION OF 

STANDARD VERSION 
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As mentioned in the previous sessions, this AAC@school Training Programme (Intellectual Output 2) is the result of 

a work path composed of several steps that we can represent as below. 

 

 

 

The process described allowed the consortium to finalise the standard version of the training programme, but most 

of all, permitted to involve relevant stakeholders/beneficiaries in shaping this important project output. Teachers, 

educators, staff working inside school context and trainers have a key role for the project, because with their 

competences they can translate the needs, indications and proposals in a more centred training program. 

 

For this reason, the consortium decided to collect relevant information concerning the local training 

experimentations to understand which could be the key elements to be further implemented and so how to meet 

the needs of professionals working inside school contexts, but also helpful for practitioners and professionals 

following students/young people with communication difficulties all along their life project.  

All elements collected are summarized in the table below. 

 

 

 

 

INTELLECTUAL OUTPUT 1 - Research and State of Art

IO1 was very important to fix 
methodological elements, the research in 
fact aimed at collecting best practices and 
excellences that have been analysed to 
extract methodologies useful to start the 
design of AAC@school training programme. 

This working paper wanted to present an 
overview on what is the real application 
across Europe of AAC methodologies and 
map the use of it inside and outside school 
contexts, putting the lights on 
experimentations for educational support 
of people with communication needs

LEARNING/TEACHING/TRAINING ACTIVITIES - 2 sessions

These training activities have been structured to 
be the first test bed of AAC@school training 
programme, which has been in part 
experimented during the Learning Teaching 
Training Activity in Velenje for a 5 days immersive 
training. The training programme has been 
completed within the 2nd Learning Teaching 
Training Activity in Athens, where participants 
have been trained in a 3 days-practical session to 
start creating tools and so acquire the specific 
competence related to practical use of AAC 
symbols and instruments. The programme 
proposed has been tested at local level and 
integrated with the results of the research, in fact 
LTTA had the objective to prepare participants to 
be trainers of local experimentations.

LOCAL TRAINING 
EXPERIMENTATIONS

These training pilots have been designed to 
further analyze the effectiveness of the 
training proposal and to highlight the main 
contents that the training proposal had to 
take care of and deepen.

The training activities carried out by the 
partners have therefore made it possible to 
gather essential elements to finalize the 
standard training proposal and to integrate 
it with specialized contents, considered as 
proposals for additional modules to the 
general program.
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PARTNER LEADING 

EXPERIMENTATION 
NR./TYPE OF 

PARTICIPANTS 
NR. OF HOURS 

DELIVERED 
NR. OF TRAINERS 

INVOLVED 
FEEDBACKS OF TRAINEES IMPACT OF THE TRAINING 

ACTIVE CITIZENS 

PARTNERSHIP 

(ACP) 

Greece - Athens 

14 trainees 

(13 females, 1 male) 

Profile: University 

Students of the 

department of 

Pedagogy (future 

teachers) 

16 hours 

divided in 7 days of 

training 

2 trainers 

(LTTA 

participants) 

Strength 
1. AAC allows more freedom and 
creativity than PECS or Makathon, so 
tools can be better adapted to single 
users. 
 
Weakness 
1. Methodology needs a lot of time; it is 
an incremental process that requires 
continuous work to fix grammatical 
catalogue and create new tools. 
 

Trainees expressed their enthusiasm 
concerning the new tool in use and they 
tried to learn as much as possible so to 
spread the information in their practical 
use. 
 
ACP held a meeting with the director of 
the Special Education Department of 
Athens Mediterranean College to further 
work on AAC methodology in next 
academic year. 

UNIVERSIDAD DEL 

PAIS VASCO 

Spain - Bilbao 

13 trainees 

(10 females, 3 males) 

Profile: teachers in 

primary and secondary 

schools, educators and 

students. 

20 hours 

(15 hours classroom 

+ 5 hours project 

work) 

divided in 5 days 

training 

1 trainer 

(LTTA 

participant) 

What to improve in the course, focuses: 
_ on the importance of Core Vocabulary 
to expand communication opportunities. 
_on the role of the communication 
partners. 
_ on different software and apps that 
can be used to create communication 
systems, with the pros and cons of each 
one of them. 
_on how to assess the communication 
level of the children we work with. 

The course was authorized and 
officialised by the Education Department 
of the Basque Country Government. 
Therefore, all participants who 
completed the course would receive 
extra marks for promotion, for public 
examinations and substitution lists in the 
Education Department of the Basque 
Country Government (Eusko Jaurlaritza). 

EUNI PARTNERS 

Bulgaria - 

Blagoevgrad 

21 trainees 

(all females) 

Profile: 

educators/teachers and 

experts in 

kindergartens) 

16 hours 

divided in 2 full days 

+ homework (2 

weeks’ time to 

finalise tools) 

2 trainers 

(LTTA 

participants) 

In general, the training put emphasis on 
practical rather than theoretical 
approaches. 
They share that there is at least one 
child with communication difficulties in 
each class in the kindergartens and the 
AAC methodology can very useful for 
them so they can communicate with the 
children more effectively. Another 

All participants shared that the training 
has been very useful and productive and 
has given them more opportunities for 
effective communication with SEN 
children. Because of the great feedback, 
interest and demand, EUNI is planning to 
conduct another training with teachers 
and experts from the mainstream schools 
in Blagoevgrad. 
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approach, which was very helpful for the 
educators was the example with the 
pictogram agenda and sequence of 
cards showing specific situations related 
to daily activities. 
For all participants, one of the important 
issues to be treated during the training 
is the relationship with parents of 
children with communication difficulties, 
that should be involved in the path 
proposed by the methodology. 

SCHOOL CENTER 

VELENJE (SCV) 

Slovenia – Velenje 

10 trainees 

 

Profile: teachers, 

educators and school 

counsellors 

12 hours 

divided in 2 full days 

 

3 trainers 

(LTTA 

participants) 

Recommendation: training programme 
should include some practical exercises 
and tools and foresee some time for 
addressing prejudices against foreign 
students, refugees and immigrants. 
There was a lack of time for practical 
part of the training. Many participants 
would need more time to complete their 
AAC tools. They may complete their AAC 
tools at home, make lessons plans that 
include using AAC or test AAC tools at 
their classes and prepares short report. 
 

SCV added a question, to the evaluation 
questionnaire, whether they would 
recommend this training seminar to their 
co-workers. They responded that they 
would recommend it to all teachers that 
work with foreign students to build 
additional competences, to realize how 
these students feel when they come here 
and to get knowledge and skills how to 
help them. 

FORDERINSTITUT 

VINCO 

Austria - 

Kapfenberg 

5 trainees 

Profile: teachers and 

educators of the 

organisation 

4 hours intensive 

training on tools 

1 trainer 

(LTTA 

participant) 

Recommendation: training programme 
should include some practical exercises 
in classroom due to the lack of time of 
educators to create tools from the 
scratch. The training should, for this 
reason, be based more on practice and 
less on theory, even if the 
methodological bases should be the 
starting point. 

For VINCO the impact was very 
important, since soon after training 
activity, educators and teachers put into 
practice what they have learnt and used 
immediately AAC tools within classrooms. 
This allowed children with 
communication impairment to express 
themselves and be understood, by 
educators and peers and especially peers 
were very happy to have these tools in 
the classroom, to communicate among 
each other and so have a new channel to 
communicate with those children that 
normally would have been excluded by 
daily activities. 
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It has proven to have such an impact, 
that VINCO decided to plan 2 more 
training sessions for internal staff and is 
planning to organise an 
informative/training session with parents 
and relatives of children enrolled in their 
kindergartens for next school year. 

IL CERCHIO SOC. 

COOP.SOCIALE 

IC SAN BIAGIO 

Italy - Ravenna 

11 trainees 

Profile: teachers and 

educators working in 

schools 

16 hours 

divided in 5 days 

training 

2 trainers 

(LTTA trainers) 

Recommendation: give importance to 
recognition of communication signals, as 
initial phase of intervention with the 
methodology. 

Very interesting for the teachers was the 
part of the training dedicated to the 
modified didactics (modified books and 
lessons, understanding of the texts and 
exams in AAC) that can be proposed to 
the whole class associated with 
traditional teaching in order to create an 
inclusive school context for all students. 
One of the major achievements was the 
awareness that communication needs do 
not only concern those who do not speak 
and that the visual and augmented mode 
can be of help to all students and at the 
same time create an inclusive 
environment. After the training the 
teachers can create and design the tools 
in autonomy and therefore to contact 
specialists only in case of difficulty. 

IC SAN BIAGIO 

Italy – Ravenna 

18 trainees 

Profile: high school 

students involved in a 

dedicated dual system 

project 

30 hours 

divided in 6 days 

training 

3 trainers 

(2 LTTA trainers 

+ 1 LTTA trainee) 

Recommendation: it has been given 
large room for practical labs and 
workshops in order to foster 
comprehension and acquisition of 
competences through practical 
experience and this brought to very 
good results. 

As a result of this work, today both our 
school and the scientific high school in 
Ravenna have, at the entrance, a 
pictogram-shaped board capable of 
presenting spaces of the school also to 
people who find in the AAC an effective 
communication tool. 
Moreover, in the school library of IC San 
Biagio, 5 in-books designed, written and 
produced by high school students are 
now available for loan (and daily use with 
special needs children). 
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In accordance to what emerged during these local pilot activities and in order to give importance to some aspects 

of particular interest, highlighted by the trained teachers and partner organizations, has been decided to integrate 

the standard proposal with some propositions for additional modules, that can enrich the AAC@school Training 

Programme and intercept training needs expressed by those involved in the proposed activities. 

 

These additional/optional modules have been designed and declined by partners during the last transnational 

project meeting (4th TPM in Rome – April 2019) and are the following: 

 

 

 
 
For these additional modules, the consortium has elaborated a proposition of contents and didactical 

methodologies, but they can be shaped in different ways depending on the explicit need of filling training and 

informative gaps. 

To be more intelligible, the format used is the same of the standard programme detailed above. 

  

AAC methodology - involving parents and families

Communication through AAC inside and outside school - how to 
manage the continuity

Mutlicultural aspects and how to remove prejudices and stereotypes 

Training classmate to support the use of AAC tools inside school

3 hours 

2 hours 

4 hours 

2 hours 
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ADDITIONAL/OPTIONAL MODULES 

 

Add/Opt MODULE 1: AAC Methodology - involving parents and families 

Objective: Raise awareness of parents and familiars of the person with communication difficulties on AAC 
methodology and involve them in the educational/inclusion path of their relatives. 

Time schedule of the module: 3 hours total. 1 group sessions of 2 hours and 1 individual session of 1 hour. 

Session 1 – Presentation of AAC methodology: objectives, definition and support in the educational/inclusion path 

Welcome and presentation of AAC@school project – 10 minutes 

AAC methodology at a glance: definition, objectives and tools for an effective educational and social inclusion – 

1,5 hours  

Q&A from the audience – 20 minutes 

→ Objective: clarify the meaning of Augmentative and Alternative Communication and of the methodology used 

by teachers/school staff to support inclusion of the student with communication difficulties and share views with 

parents and relatives. 

Session 2 – Individual interview with parents/families 

Interview dedicated to deepening the understanding of the personalised path to be structured with the 

methodology and how parents can play an active role in using AAC also at home to support educational 

development of their sons/relatives. Design of personalised tools – 1 hour 

→ Objective: Create a bond of trust with the family in order to use the methodology as effectively as possible, 

through a sharing of approach and useful tools not only in the school context, but also in the family, in order to 

give continuity to the work started at school. 

Training methodology: 

1st group session – it can be realised as informative seminar, to present widely the methodology, or it can be 

realised as round table, to favour discussion among participants and so in a more open dialogue among parents 

and teachers/school staff/educators. 

2nd individual session – it must be conducted as individual interview to facilitate the discussion on 

specific/technical tools to be used and adapted for the student. 

Training materials: 

PPT presentation; 

AAC tools to be used; 

List of useful links for in-depth comprehension. 
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Add/Opt MODULE 2: Communication through AAC inside and outside school - how to 
manage the continuity 

Objective: Create a network at local level to support educational/inclusion path of the person with communication 
difficulties with the use of AAC methodology involving relevant territorial stakeholders. 

Time schedule of the module: 2 hours total – 1 session 

Session 1 – How to create a network inside and outside school context 

Identify relevant stakeholders for educational/inclusion path of the person 

Elements of Diversity Management  1 hour and 45 minutes 

Activate the network and sharing of AAC methodology 

Q&A – 15 minutes 

→ Objective: support teachers/school staff and educators in creating a network to support the continuity of 

personalised path, and so the effective results achieved with AAC methodology, inside and outside school context 

to further integrate the person in social life. 

Training methodology: 

The session will be conducted through a dynamic methodology, so including classroom sessions, case 

studies/examples, but also a small practical workshop to facilitate participants in shaping their potential networks. 

Training materials: 

PPT presentation; 

Examples/case studies; 

List of useful links for in-depth comprehension. 

 
 
 

Add/Opt MODULE 3: Mutlicultural aspects and how to remove prejudices and stereotypes 

Objective: support teachers and professional working with students with migrant origins and refugees to manage 
diversity and especially remove prejudices and stereotypes, in order to foster educational and social inclusion of these 
students. 

Time schedule of the module: 4 hours total - 1 session. 

Session 1 – Multiculturality and effective understanding of migration 

Exercise: welcome and greetings of migrant/refugee students speaking their own languages – 10 minutes 

Evaluation of the initial exercise in terms of emotions and behaviours with the use of AAC tools– 20 minutes 

Geopolitical context of migration: short insight - 30 minutes 

Ethical and intercultural issues to be aware of when working with students with migrant/refugee origins – 1 hour 

Responding appropriately to cultural difference and managing intercultural communication with the support of 

AAC tools – 1 hour 
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Diversity in working groups: use of AAC tools within the classroom – 40 minutes 

Q&A from the audience – 20 minutes 

→ Objective: raise volunteers’ awareness of issues relating to refugees’ and migrants’ background and some of 

the sensitivities that can arise, that could undermine educational and social inclusion. Furthermore, address some 

basic issues arising from cultural difference and provide some suggestions for managing intercultural 

communication among students in the classroom and between student and teacher/professional school staff, also 

with support of AAC tools. 

Training methodology: 

The session will be conducted through a dynamic methodology, so including classroom sessions, case 

studies/examples, but also a small practical exercise to facilitate participants in fighting prejudice and stereotypes. 

Training materials: 

PPT presentations; 

AAC tools to be used; 

The Council of Europe Toolkit – Tools 1, 3 and 4; 

List of useful links for in-depth comprehension. 

 
 

Add/Opt MODULE 4: Training classmate to support the use of AAC tools inside school 
Objective: support teachers and professional working with students with communication difficulties to manage 
classroom in order to foster effective inclusion of the person, through a shared used of AAC tools in the group. 

Time schedule of the module: 2 hours total - 1 session. 

Session 1 – AAC tools for peer-to-peer inclusion 

How to teach AAC and how it can support communication within the classroom – 1 hour  

Strategies for collaborative work and peer- inclusion – 30 minutes 

Design AAC tools for classrooms and schools: key elements to handle – 30 minutes 

→ Objective: make sure that the teachers/professionals involved take into consideration the importance of the 

classroom group into the inclusion path of the person with communication difficulties, giving due importance to 

key elements to involve all students in the use of AAC tools and therefore encourage peer interaction. 

Training methodology: 

The session will be conducted through a dynamic methodology, so including classroom sessions, case 

studies/examples, but also a small practical exercise to facilitate acquisition of competences. 

Training materials: 

PPT presentations; 

Examples of AAC tools; 

List of useful links for in-depth comprehension. 
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6. FINAL CONSIDERATIONS 
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To conclude, the consortium wants to collect in this final chapter some useful considerations that will guide those 

wishing to transfer this training programme into their own local context.  

 

Since target groups differ and training needs vary, the AAC@school training programme has to be generic in order 

to be modifiable by the trainers to target specific and individual training needs at time of training. 

More broadly, the strengths of having a generic program are flexibility and adaptability. The weaknesses are the 

difficulty of developing similar skills in different countries and/European regions due to the lack of common “basic" 

content. For this reason, AAC@school training programme identifies the basic elements for developing 

“integrated” skills and then leaves the flexibility to adapt them in regard to the specific training needs of each 

national and / or regional context. 

 

Concerning training duration, this needs to vary according to target groups, i.e. from 2 days up to 10 days, since the 

participants are working people and cannot easily leave their work. 

The longer the timescale for carrying out the training, the greater the need to make the course "involving" and 

"stimulating" in order to avoid significant dropout rates. This means constantly involving the trainee even in periods 

in which classroom activities are not scheduled, simply by giving them reading material or cases to solve relating to 

their own educational environment, materials that will then be discussed during classroom training sessions. 

 

Another aspect that must be taken into account is the period of the year for delivering the course, because in 

education (at least in some countries or in some regions) there are short periods of break during a school year. So, 

a good point would be the training should be organized less intensive, distributed on a longer period of time, 

during the week, especially in the afternoon, because teachers and professionals working in education are busy 

during the mornings and not available during weekends.  

However, as mentioned above, the AAC@school training programme aims to facilitate the carrying out of the 

training program in relation to the job-time of the trainees. 

 

Considering the composition of classrooms, there are advantages and disadvantages in the homogeneity of the 

group. A homogeneous group of participants allows focusing on subjects of interest for all. A heterogeneous group 

of participants, coming from various branches of education sector, allows the comparison of different points of 

view and different approaches on educational and social inclusion, giving the possibility to build a broad and 

motivated debate in the classroom. 
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AAC@school training programme can be used in both homogeneous classroom contexts if it is decided to create 

and/or develop skills on specific contents, and in the context of heterogeneous classrooms when the specific 

content does not represent the central element of the course, but the starting point for sharing approaches, 

methods of work and bringing together skills of different professionals (teachers, educators, school heads, support 

teachers, therapists) involved in the training. 

 

Finally, it is important to have a prepared team of trainers. Cooperation with two or more trainers (not more than 

3) is optimal since discussions are fruitful and can enhance experience for the participants. The trainers should be 

subject matter experts and provide valuable examples relating to national content and reality, especially for 

additional/optional modules. 

The trainers involved, during the programme in the classroom take on the role of facilitators during the discussion 

and comparison between trainees and promote the exchange and sharing of knowledge as well as the integration 

of skills, so they need to possess good skills in facilitating groups. 
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1. Training materials (slides, presentation, video tutorials etc.) 

2. Initial interview for trainees 

3. Final Self - assessment grid for trainees 

4. Links & Bibliography. 

 



                 

 

ANNEX 1 – TRAINING MATERIALS  

By clicking on the image, you can access the resources related to the specific content. 

PRESENTATIONS – DIDACTICAL MATERIALS 

 

 

AAC Methodology introduction 
 
To be used in MODULE 1 

 

History of AAC methodology 
 
Additional material for module 1 

 

AAC Initial intervention 
 
To be used in MODULE 2 

 

AAC Tools to communicate 
 
To be used in MODULE 3 

 

AAC Tools to comprehend and plan 
 
To be used in MODULE 4 

http://www.aac-school.eu/wp-content/uploads/2019/08/1.-AAC-metholody-introduction.pdf
http://www.aac-school.eu/wp-content/uploads/2019/08/3.-AAC-INTERVENTION-STEPS.pdf
http://www.aac-school.eu/wp-content/uploads/2019/08/4.-AAC-TOOLS-TO-COMMUNICATE.pdf
http://www.aac-school.eu/wp-content/uploads/2019/08/5.-AAC-TOOLS-TO-COMPREHEND-AND-PLAN.pdf
http://www.aac-school.eu/wp-content/uploads/2019/08/2.-AAC-Historical-path.pdf


                 

 

 
How to create Tools with ARASAAC 
 
To be used in MODULE 5 

 

Practical workshops 
 
To be used in MODULE 5 

 

AAC methodology in kindergarten: a tool for inclusion to communicate beside 
words 
 
Additional contents for MODULE 2 

 

Play a game using AAC methodology 
 
Support materials for MODULE 5 

  

TRAINING MATERIALS 

 
 
 
 
 
 
 
 
 
 

 
 
 
Glossary of terms (English version) 
(source: ISAAC International Society for Augmentative and Alternative Communication) 

Material to be distributed during MODULE 1 
 
 

 

Intellectual Output 1 – Research and State of Art 
Useful to find examples of best practices carried out at international level 
Additional material for the training. 
 

http://www.aac-school.eu/wp-content/uploads/2019/09/Game-and-AAC.pdf
http://www.aac-school.eu/wp-content/uploads/2019/08/AAC-methodology-in-kindergarten_optional.pdf
http://www.aac-school.eu/wp-content/uploads/2019/09/6.-AAC-Tools_How-to-create-them-with-ARASAAC.pdf
http://www.aac-school.eu/wp-content/uploads/2019/08/7.-AAC-Practical-workshops.pdf
https://isaacaustralia.files.wordpress.com/2013/03/isaac-glossary-of-terms-and-definitions-for-aac-revised-18-03-2013.pdf
http://www.aac-school.eu/wp-content/uploads/2018/10/AAC@school-research_Final-converted.pdf


                 
 

“Systems of Augmentative and Alternative Communication (SAACs) in Spain” 
Research paper analysing educational practices involving the use of AAC systems 
and tools. 
Additional material for the training. 

 
 

VIDEO TUTORIALS 
 

AAC initial intervention – First Step 
Start from highly motivating situations; observe and give sense; build 
interactions; catch minimum space for contacts. 

 

AAC initial intervention – Second Step 
Move the signal: from object to object’s card 

 

AAC initial intervention – Third Step 
Double choice 

 

AAC initial intervention – Fourth Step 
Tables: to give possible choices 

 

AAC initial intervention – Fifth Step 
Hierarchical choice 

 

AAC initial intervention – Sixth Step 
Grammatical communicator 

https://www.youtube.com/watch?v=n4NKeqxjrK8
https://youtu.be/cqXCHWcMVfM
https://youtu.be/vV_uLYNZERI
https://youtu.be/bc-YA2cpnII
https://youtu.be/tpVeib3f8sQ
https://youtu.be/cfoqY7WWDg0
https://www.mdpi.com/2076-0760/8/1/15


                 
 

Story  
Enabling the person to tell her/his own story and experience with symbols 

 

ETRAN  
To communicate with persons that use only residual movement of their eyes.  

 

 

DISCLAIMER 

Some of the pictograms and resources used are property of Aragon Government and have been created by 

Sergio Palao to ARASAAC (http://arasaac.org) which distribute them under Creative Commons License (BY-

NC-SA). 

https://youtu.be/voykuuvnlCI
https://youtu.be/HdXlGCJ8pZY


                 

 

ANNEX 2 – INITIAL INTERVIEW FOR TRAINEES 

 

Interview Guidelines 

There are some informal questions that can be addressed to trainees, in order to know their opinion about 

the training, functioning and usefulness of the contents proposed in their profession. 

This interview can be conducted through 2 different modalities: 

a. individual interviews, at selection phase, in order to deeply understand which the starting conditions 

of each participant are and so acquiring more information to adapt/customize the training 

programme to respond to the general level of competences in the classroom; 

 

b. group interview, in the beginning of training, to generally understand motivations and expectations 

of trainees and to break ice before starting training programme. 

 

Here are some of the questions that can be addressed to trainees: 

1. what were the main motivations to enrol in this training 

2. what are the expectations regarding the training? Expect to improve in your work?  

3. Learning more about AAC and the didactical methodologies? Acquire credits for public rankings in 

school? Be a prepared professional (teacher, educator, etc.) attentive to inclusion issues? 

4. How will you manage this training activity with your work schedules? 

For each of the participants interviewed a summary of highlights should be reported in the following box: 

NAME OF TRAINEE  

Motivation to attend the training 
 
 
 

Expectations 
 
 
 

Previous competences on the theme 
 
 
 

Conciliation between work and training 
 
 
 

General impression of interviewer 
 
 
 

 



                   
 

ANNEX 3 – FINAL SELF-ASSESSMENT TEST 

NAME  ORGANISATION  

ROLE  DATE  

 

IN ORDER TO DEFINE THE EFFECTIVENESS OF THE COURSE YOU HAVE ATTENDED, IT IS NECESSARY FOR US TO UNDERSTAND 

THE LEVEL OF COMPETENCES ON AAC METHODOLOGY YOU ACQUIRED. THIS ASSESSMENT IS IMPORTANT TO GIVE US 

ELEMENTS TO DETECT EFFECTIVENESS OF TRAINING MODEL PROPOSED. 

1. What is Augmentative and Alternative Communication? In which context can be used? 

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________ 

 

2. Who is the Communication Partner? What is his/her role? 

_________________________________________________________________________________

_________________________________________________________________________________ 

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________ 

 

3. Which kind of tools can be used to communicate with people with communication 

difficulties/impairments?  

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________



_________________________________________________________________________________

_________________________________________________________________________________ 

 

4. When do you use the tools to communicate? 

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________ 

 

5. When do you use the tools to comprehend and plan?  

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________ 

 

6. To which target do you think AAC methodology can be applied? Who will benefit from its use? 

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________ 

 

7. Would you suggest this training activity to your colleagues? Why? 

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________ 



                  
 

 

ANNEX 4 – LINKS & BIBLIOGRAFY 

 

LINKS 

http://www.arasaac.org/  ARASAAC portal 

http://aulaabierta.arasaac.org/  ARASAAC tools portal 

https://praacticalaac.org/tag/research/  

https://aacbooks.net/books/UsingLowTechSymbolSystemsChildren/  

https://www.asha.org/PRPSpecificTopic.aspx?folderid=8589942773&section=Key_Issues  

http://www.parchipertutti.com/parco-con-simboli-caa/?fbclid=IwAR1xxd33nRLef-4kNcH_PVfRof-

490fwJIT9RyIvAVsJfK_VYCm6Z46Mwy8 

https://visualforall.com/2015/07/03/utilizzo-dei-simboli-arasaac-a-scuola-per-favorire-la-partecipazione-di-

bambini-stranieri-di-recente-immigrazione/ 

https://leader.pubs.asha.org/doi/10.1044/leader.OTP.22122017.40 

https://www.pennmedicine.org/news/internal-newsletters/hupdate/2015/november/a-different-approach-

to-patient-communication?fbclid=IwAR1nnY2-S9btTUXIqlnBRY5CRK4y0UY4mvere1amrfrYTZeo4mcLdTsNjyg 

http://www.aragonhoy.net/index.php/mod.noticias/mem.detalle/id.209556?fbclid=IwAR100O01ZAB9E02DS

pz4b_ECluOJtEQc87faAGHv01HqFYp4eNC-W_c6ELk 

https://www.larassegna.it/2016/10/03/al-bar-e-al-ristorante-scelgo-io-menzione-al-progetto-

dellascom/?fbclid=IwAR1yA_NYCV3tw1Bu1PbVgtvBgL2oWSIYbi7EYBwOMsGevK_dYVrZ9K_te7c 

http://access.ecs.soton.ac.uk/blog/symboldictionary/tag/refugees/?fbclid=IwAR2Y48ixHnG-

ZynTVdHfIIbYB9a9FzKwItARgEHdOK_AZm49jeI7IFfVarY 

https://opensiuc.lib.siu.edu/cgi/viewcontent.cgi?article=1075&context=gs_rp&fbclid=IwAR2ke6gDY26S9EKJ

uRfD4modZH8tf89g_2KSDq01Vfpy7Xgf8oIObyMAWQo 

https://pdfs.semanticscholar.org/6c0d/5761c8e035f25c514dd1bef34c7ab838e32f.pdf?fbclid=IwAR26lxzq-

iP8cbTUk7s9-LlEXKVH2MkHgvepVGb1OdaJMwgRTnoLkHOKd2E 

https://pdfs.semanticscholar.org/6c0d/5761c8e035f25c514dd1bef34c7ab838e32f.pdf?fbclid=IwAR3fLGLbU

vNAGWKsZK6lxY_uSbUmrST9oLE_bwINgi8-yzQxsSGJZr-MC4Y 

https://www.tandfonline.com/doi/pdf/10.3109/07434610903384529 

https://www.letmetalk.info/ 

http://usluge.ict-aac.hr/ 

https://dergipark.org.tr/download/article-file/231330 

http://www.arasaac.org/
http://aulaabierta.arasaac.org/
https://praacticalaac.org/tag/research/
https://aacbooks.net/books/UsingLowTechSymbolSystemsChildren/
https://www.asha.org/PRPSpecificTopic.aspx?folderid=8589942773&section=Key_Issues
http://www.parchipertutti.com/parco-con-simboli-caa/?fbclid=IwAR1xxd33nRLef-4kNcH_PVfRof-490fwJIT9RyIvAVsJfK_VYCm6Z46Mwy8
http://www.parchipertutti.com/parco-con-simboli-caa/?fbclid=IwAR1xxd33nRLef-4kNcH_PVfRof-490fwJIT9RyIvAVsJfK_VYCm6Z46Mwy8
https://visualforall.com/2015/07/03/utilizzo-dei-simboli-arasaac-a-scuola-per-favorire-la-partecipazione-di-bambini-stranieri-di-recente-immigrazione/
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